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Annotation: This study explores the theoretical foundations and pedagogical
implications of code-switching in Uzbek multilingual university contexts. Code-switching is
analyzed as both a communicative strategy and a cognitive tool that facilitates language
acquisition. The research employs an experimental design involving control and
experimental groups to assess the effectiveness of structured code-switching in classroom
interaction. Findings suggest that guided code-switching enhances comprehension,
participation, and speaking competence among students.
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AHHOTAUMSA: [laHHOe ucciedosaHue NOCEAUEHO MeopemudecKumM OCHO8AM U
neoazo2uueckomy  3Ha4eHuio KOO-ceum4uHea 8  YCIOBUAX  MHO20A3bIYHO2O
VHU8epcumemcko2o obpazoeanus Ysdexucmana. Koo-ceumuune paccmampueaemcs Kax
KOMMYHUKAMUBHAS cmpame2usi U KOSHUMUBHBIL UHCMPYMeHm. IDKCNepumMeHmaibHoe
uccnedoganue ¢ KOHMPONbHOU U OIKCNEPUMEHMAIbHOU 2PYNNAMu NOKA3Aanio, Ymo
YIpAsnsemMblil  KOO-CGUMYUHE CHOCOOCMEYem YIVYUIEHUI0 NOHUMANHUSL, AKMUSHOCMU U
YCMHOU peyu CmyO0eHmos.

KuaroueBble ciioBa: xoo-ceumuune, MHO20A3bIYUE, BbicUiee 0Opazosanue, y30eKcKutl
KOHMeKCm, u3ydenue sA3blKa.

Annotatsiya: Mazkur tadgiqot O ‘zbekiston oliy ta’lim muassasalaridagi ko ‘p tillilik
sharoitida kod-almashtirish  (code-switching)ning nazariy asoslari va pedagogik
ahamiyatini o°‘rganadi. Kod-almashtirish kommunikativ strategiya va kognitiv vosita
sifatida tahlil gilinadi. Tajriba natijalari shuni ko ‘rsatdiki, boshqarilgan kod-almashtirish
talabalar tushunishi, faolligi va nutq kompetensiyasini oshiradi.

Kalit so‘zlar: kod-almashtirish, ko ‘p tillilik, oliy ta’lim, o zbek konteksti, til o ‘rganish.

INTRODUCTION

In recent years, multilingualism has become a defining feature of higher education
systems worldwide, including Uzbekistan. Universities increasingly operate in
environments where Uzbek, Russian, and English coexist as languages of instruction and
communication. Within this context, code-switching—the alternation between two or more
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languages within a single discourse—has emerged as a common linguistic phenomenon.
Traditionally, code-switching was viewed as a sign of linguistic deficiency. However,
contemporary research recognizes it as a resourceful communicative strategy that supports
meaning-making and learning. In Uzbek universities, students often switch between Uzbek,
Russian, and English to clarify concepts, negotiate meaning, and maintain interaction.

Despite its prevalence, there is limited empirical research on how structured code-
switching affects students’ language competence, particularly in speaking skills. This study
aims to fill this gap by investigating the theoretical foundations and practical outcomes of
code-switching in multilingual classrooms.

Methodology

This study employed a quasi-experimental research design aimed at investigating the
effectiveness of structured code-switching in multilingual university classrooms in
Uzbekistan. The design included two groups: a control group and an experimental group,
allowing for a comparative analysis of traditional monolingual instruction and a
pedagogically guided code-switching approach. The participants consisted of sixty
undergraduate students enrolled in an English language course at a higher education
institution. The students were divided equally into two groups, with thirty students assigned
to the control group and thirty to the experimental group. All participants demonstrated an
intermediate level of English proficiency, approximately corresponding to B1-B2 according
to international language standards, which ensured relative homogeneity in terms of
language ability at the outset of the study.

The instructional intervention lasted for a period of eight weeks, during which both
groups received three lessons per week under similar curricular conditions. However, the
key distinction lay in the language of instruction and pedagogical strategies employed. In
the control group, the teaching approach strictly adhered to an English-only policy,
reflecting a traditional immersion model where the use of students’ first languages, namely
Uzbek and Russian, was discouraged. In contrast, the experimental group was exposed to a
structured code-switching approach, in which the instructor deliberately and systematically
integrated Uzbek and, to a lesser extent, Russian into the teaching process. Uzbek was
primarily used to clarify complex grammatical structures and ensure conceptual
understanding, while Russian was occasionally utilized to explain abstract or technical
vocabulary. English remained the dominant language of communication, particularly during
Interactive activities such as discussions, role-plays, and task-based exercises. Importantly,
the use of multiple languages was not random but carefully guided by pedagogical
objectives, ensuring that code-switching functioned as a supportive rather than substitutive
mechanism.

To collect data, a combination of quantitative and qualitative instruments was
employed. Pre-tests and post-tests were administered to both groups to measure changes in
speaking proficiency and comprehension over the course of the experiment. In addition,
classroom observations were conducted to monitor student engagement, interaction patterns,
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and the practical implementation of instructional strategies. Student participation was
systematically recorded, and a questionnaire was distributed at the end of the study to gather
learners’ perceptions and attitudes toward the use of code-switching in the classroom. The
collected data were analyzed using comparative statistical methods, focusing on mean score
differences and percentage improvements between the two groups. Qualitative data from
observations and questionnaires were analyzed thematically to provide deeper insights into
students’ experiences and behavioral patterns.

Results

The findings of the study revealed significant differences between the control and
experimental groups in terms of language development, classroom engagement, and learner
attitudes. Over the eight-week period, students in the experimental group demonstrated a
notably higher level of improvement in speaking proficiency compared to their counterparts
in the control group. The post-test results indicated that the experimental group achieved an
average improvement of approximately 25 to 30 percent, whereas the control group showed
a more modest increase ranging from 10 to 15 percent. This disparity suggests that the
integration of structured code-switching contributed positively to the development of
students’ oral communication skills. In addition to speaking performance, comprehension
levels were also markedly higher among students in the experimental group. These learners
exhibited a stronger ability to understand complex grammatical structures and abstract
vocabulary, which can be attributed to the strategic use of their first languages as cognitive
support tools. By contrast, students in the control group often encountered difficulties when
dealing with challenging linguistic input, as the absence of L1 support appeared to increase
cognitive load and hinder full comprehension.

Classroom participation further differentiated the two groups. Observational data
indicated that students in the experimental group were more actively engaged in classroom
activities, demonstrating a willingness to participate in discussions, ask questions, and
collaborate with peers. In contrast, the control group displayed lower levels of interaction,
with many students showing hesitation and reduced confidence in expressing their ideas in
English. The questionnaire results reinforced these findings, as a substantial majority of
students in the experimental group reported that code-switching facilitated their learning
process, reduced anxiety, and enhanced their overall classroom experience. Conversely,
students in the control group expressed greater difficulty in following lessons and reported
higher levels of stress associated with the English-only approach.

Discussion

The results of this study provide strong empirical support for the theoretical
assumption that code-switching can serve as an effective pedagogical tool in multilingual
educational contexts. Rather than being viewed as a deficiency or a sign of linguistic
incompetence, code-switching should be understood as a strategic resource that enables
learners to draw upon their full linguistic repertoire in the process of meaning-making. In
the context of Uzbek higher education, where students are typically fluent in multiple
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languages, the ability to alternate between languages appears to facilitate both
comprehension and production. The superior performance of the experimental group can be
explained through several interrelated factors. First, the use of the first language reduces
cognitive overload by allowing students to process complex information more efficiently.
When learners are able to access prior knowledge encoded in their native language, they are
better equipped to understand new concepts and integrate them into their existing cognitive
frameworks. Second, structured code-switching enhances learner confidence by creating a
more supportive and inclusive classroom environment. Students are less afraid of making
mistakes and are more willing to participate actively when they know that they can rely on
their first language if necessary. Third, the guided nature of code-switching ensures that it
complements rather than replaces target language use, thereby maintaining a balance
between fluency and accuracy.

These findings are consistent with sociocultural theories of language learning, which
emphasize the importance of interaction, scaffolding, and the use of cultural and linguistic
resources in the learning process. At the same time, the study highlights the importance of
implementing code-switching in a controlled and purposeful manner. Unregulated or
excessive use of the first language may limit exposure to the target language and reduce
opportunities for practice. Therefore, the effectiveness of code-switching depends largely on
the teacher’s ability to manage it strategically and align it with instructional goals.

Conclusion

In conclusion, this study demonstrates that structured code-switching plays a
significant role in enhancing language learning outcomes in multilingual university settings
in Uzbekistan. The findings indicate that students who are exposed to a guided code-
switching approach outperform those who are taught through a strictly monolingual method
in terms of speaking proficiency, comprehension, and classroom participation. By
leveraging students’ existing linguistic knowledge, code-switching reduces learning barriers
and fosters a more dynamic and interactive educational environment. The study suggests
that language educators should reconsider traditional monolingual teaching paradigms and
recognize the pedagogical value of multilingual practices. Incorporating controlled code-
switching into classroom instruction can serve as an effective strategy for supporting
learners, particularly in contexts where multiple languages coexist. However, it is essential
to maintain a balance between the use of the first language and the target language to ensure
that students continue to develop their communicative competence in English.

Future research may build upon these findings by exploring the long-term effects of
code-switching, its application in different academic disciplines, and its impact on other
language skills such as writing and listening. Additionally, further studies could investigate
teachers’ perspectives and training needs in order to develop more comprehensive
frameworks for implementing code-switching in multilingual education.
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