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Abstract: The rapid integration of e-learning platforms into language education has 

significantly transformed the development of written discourse skills among foreign 

language learners. This study examines the linguistic effectiveness of e-learning platforms 

in fostering written discourse competence, with particular attention to coherence, cohesion, 

lexical diversity, and grammatical accuracy. Drawing on principles from applied linguistics 

and second language acquisition, the research explores how digital tools such as learning 

management systems, collaborative writing applications, and automated feedback 

mechanisms influence learners’ writing processes and outcomes. A mixed-methods 

approach is employed, combining quantitative analysis of learners’ written texts with 

qualitative data obtained from learner reflections and instructor feedback. The findings 

suggest that e-learning platforms provide substantial advantages, including increased 

exposure to authentic input, opportunities for iterative drafting, and immediate corrective 

feedback, which collectively support the development of written discourse skills. However, 

the study also identifies limitations related to overreliance on automated feedback, reduced 

contextualized interaction, and challenges in developing pragmatic and genre-specific 

writing competence. From a linguistic perspective, the results highlight the importance of 

pedagogically guided digital environments that balance technological affordances with 

explicit instruction and meaningful interaction. The study contributes to ongoing 

discussions on digital writing pedagogy and offers practical implications for designing 

effective e-learning-based writing instruction in foreign language education. 
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INTRODUCTION 

In recent years, the rapid expansion of e-learning platforms has brought profound 

changes to the way foreign languages are taught and learned, particularly in the area of 

written communication. Writing, as a complex linguistic skill, requires the integration of 

grammatical accuracy, lexical choice, coherence, cohesion, and pragmatic awareness.
2
 

Traditionally developed through face-to-face instruction and sustained teacher feedback, 
                                                           
2 Celce-Murcia, M. Rethinking the role of communicative competence in language teaching. Intercultural Language Use and Language Learning, 

Springer. (2007). 
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written discourse skills are now increasingly shaped within digital learning environments 

that offer new modes of interaction, feedback, and textual production. 

E-learning platforms provide learners with continuous access to learning materials, 

opportunities for collaborative writing, and immediate feedback through automated and 

instructor-mediated tools. From a linguistic perspective, these affordances have the potential 

to support the development of written discourse competence by promoting iterative drafting, 

increased exposure to authentic language input, and heightened learner autonomy.
3
 At the 

same time, the digitalization of writing instruction raises important questions regarding the 

depth of linguistic processing, the quality of feedback, and the extent to which online 

environments can foster higher-level discourse features such as coherence, genre awareness, 

and pragmatic appropriateness. 

Despite the growing body of research on online language learning, the development of 

written discourse skills through e-learning platforms remains an area that requires closer 

linguistic examination. Many studies focus primarily on technological efficiency or learner 

satisfaction, while fewer address how digital tools influence the underlying linguistic 

structures of learner writing.
4
 This study seeks to bridge this gap by examining the role of e-

learning platforms in shaping written discourse skills from a linguistic perspective, 

emphasizing both their pedagogical potential and inherent limitations. By doing so, it aims 

to contribute to a more balanced understanding of digital writing instruction in 

contemporary foreign language education. 

METHODS 

This study adopts a corpus-based research design to investigate the development of 

written discourse skills in foreign language learning through e-learning platforms. A corpus-

based approach enables systematic linguistic analysis of learner writing by examining 

patterns of language use across a structured body of texts produced in an online learning 

environment.
5
 

The learner corpus was compiled from written texts produced by undergraduate 

students enrolled in a foreign language course supported by an e-learning platform. The 

corpus consisted of multiple drafts of academic and semi-academic writing tasks collected 

over one academic term. All texts were anonymized and organized chronologically to allow 

for diachronic analysis of discourse development.
6
 

The corpus represented the written output of intermediate-level foreign language 

learners with comparable linguistic backgrounds and instructional exposure. Participant 

selection was guided by consistency in task type and writing conditions to ensure reliability 

in corpus analysis. 

The texts were digitized, cleaned, and annotated for linguistic features relevant to 

discourse analysis. Annotation focused on cohesion markers, lexical diversity, grammatical 

                                                           
3 Hyland, F., & Hyland, K. Feedback on second language students’ writing. Language Teaching, (2006) 39(2), 83–101. 
4 Ranalli, J. Automated written corrective feedback: How well can students make use of it?Computer Assisted Language Learning, (2018) 31(7), 653–

674. 
5 Bush, M. D. Computer-Assisted Language Learning: From Vision to Reality? 2008 
6 Systematic review of corpus-based instruction in EFL classrooms (2025). 
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structures, and discourse organization.
7
 Where appropriate, corpus analysis software was 

used to generate frequency lists, concordances, and collocational patterns. 

Corpus-based analysis was conducted to identify recurring discourse features and 

developmental trends in learners’ writing over time. Quantitative patterns derived from the 

corpus were interpreted qualitatively to explain changes in coherence, lexical sophistication, 

and textual organization. This integrated analysis provided a linguistically grounded 

understanding of how e-learning platforms support written discourse development. 

RESULTS 

The analysis of learners’ written texts produced through the e-learning platform 

demonstrates a clear developmental trajectory in written discourse skills over the course of 

the study. Sustained engagement with digitally mediated writing tasks, combined with 

opportunities for revision and feedback, contributed to noticeable improvements in several 

discourse-level and linguistic features.
8
 These developments, however, were not uniform 

across all aspects of writing, revealing both the strengths and limitations of e-learning 

platforms in supporting written discourse development.
9
 

At the level of discourse organization, learners showed significant progress in overall 

coherence. Early writing samples were often characterized by loosely connected ideas, 

limited paragraph structure, and abrupt topic shifts. As learners gained experience with 

online writing tasks, their texts increasingly reflected clearer thematic progression and more 

logically sequenced arguments. Paragraphs became more focused, and topic sentences were 

used more consistently to guide readers through the text.
10

 This improvement suggests that 

repeated drafting within the digital environment supported learners’ awareness of global 

text structure and discourse flow. 

Cohesion analysis further revealed increased and more accurate use of cohesive 

devices. Learners gradually expanded their use of conjunctions, reference items, and lexical 

repetition to establish relationships between clauses and sentences. In later texts, transitional 

expressions were employed more strategically to signal contrast, cause-effect relationships, 

and elaboration. Nevertheless, some learners continued to rely on a limited set of 

connectors, occasionally resulting in overuse or inappropriate application. This indicates 

that while e-learning platforms facilitate exposure and practice, explicit instruction in 

cohesive strategies remains necessary.
11

 

Lexical development was another prominent outcome of the analysis. Over time, 

learners demonstrated greater lexical variety and more precise vocabulary selection. Corpus-

based observations showed a reduction in repetitive word use and an increase in content-

specific and academic vocabulary. Learners appeared to benefit from easy access to online 

                                                           
7 ERIC study on e-learning and writing skills (2021). 
8 Bitchener, J., & Ferris, D. R. Written corrective feedback in second language acquisition and writing. Routledge. (2012) 

https://doi.org/10.4324/9780203832400 
9 Ellis, R. The study of second language acquisition (2nd ed.). Oxford University Press. (2008) 
10 Chapelle, C. A. The relationship between second language acquisition theory and computer-assisted language learning. The Modern Language 

Journal, 93(s1), 741–753. (2009)  
11 Flowerdew, J. Discourse in English language education. Routledge. (2013) 
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dictionaries, thesauri, and peer texts, which encouraged lexical experimentation.
12

 However, 

in some cases, lexical choices lacked contextual or pragmatic appropriateness, suggesting 

surface-level lexical enhancement rather than fully internalized vocabulary use. 

Despite these positive trends, limitations were also evident. Automated feedback tools 

were effective in addressing grammatical and mechanical errors but proved less successful 

in supporting higher-order discourse features such as genre awareness and pragmatic 

appropriateness. Several texts remained structurally accurate yet communicatively weak, 

highlighting the need for human-mediated feedback to complement technological tools. 

Learner reflections provided additional insight into these findings. Many participants 

described the e-learning platform as a low-anxiety environment that encouraged revision, 

self-expression, and risk-taking in writing. At the same time, some learners expressed a 

desire for more direct teacher guidance to better understand discourse conventions and 

writing expectations.  

Overall, the results suggest that e-learning platforms offer a supportive and flexible 

environment for developing written discourse skills, particularly in terms of coherence, 

cohesion, and lexical growth. However, their effectiveness is maximized when 

technological affordances are integrated with explicit linguistic instruction and pedagogical 

support. 

DISCUSSION 

The findings of this study provide meaningful insight into the role of e-learning 

platforms in the development of written discourse skills from a linguistic perspective. 

Overall, the results suggest that digitally mediated writing environments can support the 

growth of key discourse features, particularly coherence, cohesion, and lexical development, 

when learners engage in sustained and reflective writing practices. These findings align with 

previous research emphasizing the potential of technology-enhanced learning to promote 

learner autonomy and iterative writing processes.  

The observed improvement in textual coherence indicates that repeated exposure to 

structured writing tasks within an online environment may enhance learners’ awareness of 

global discourse organization. This supports Hyland’s  assertion that writing development is 

closely linked to learners’ ability to control discourse structure rather than merely sentence-

level accuracy. The e-learning platform appeared to function as a space where learners 

could experiment with organizing ideas, revise drafts, and gradually internalize patterns of 

effective written discourse. 

Similarly, the increased use of cohesive devices reflects growing control over textual 

connections, a key component of discourse competence.  However, the tendency of some 

learners to overuse or misuse certain connectors suggests that exposure alone is insufficient. 

This finding reinforces the importance of explicit instruction in cohesive strategies, echoing 

earlier research that highlights the limits of unguided digital learning environments.  

                                                           
12 Hyland, F., & Hyland, K. Feedback on second language students’ writing. Language Teaching, (2006). 39(2), 83–101 
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Lexical development emerged as one of the most prominent benefits of e-learning-

based writing. Learners’ expanded lexical range and more precise vocabulary use can be 

attributed to the availability of digital reference tools and peer-generated input. This 

supports SLA research suggesting that rich input and noticing opportunities facilitate lexical 

acquisition. Nevertheless, instances of pragmatically inappropriate word choice indicate that 

vocabulary growth may remain superficial without contextualized guidance. 

A key limitation identified in this study concerns the role of automated feedback. 

While such tools effectively addressed surface-level errors, they were less successful in 

supporting higher-order discourse features, including genre awareness and pragmatic 

appropriateness. This finding aligns with Ranalli’s  observation that automated feedback 

must be complemented by human mediation to achieve deeper linguistic development. 

Taken together, the findings suggest that e-learning platforms offer valuable 

affordances for developing written discourse skills but should not be viewed as autonomous 

instructional solutions. Their effectiveness depends on pedagogically informed integration, 

where technological tools are combined with explicit linguistic instruction and meaningful 

teacher–learner interaction. This study contributes to ongoing discussions in applied 

linguistics by highlighting the need for a balanced approach to digital writing pedagogy that 

prioritizes discourse-level development alongside technological innovation. 

CONCLUSION 

This study set out to examine the development of written discourse skills through e-

learning platforms from a linguistic perspective. The findings demonstrate that digitally 

mediated writing environments can play a significant role in enhancing learners’ discourse 

competence, particularly in terms of coherence, cohesion, and lexical development. Through 

sustained engagement with online writing tasks, learners were able to improve the 

organization of ideas, employ cohesive devices more effectively, and expand their lexical 

repertoire.  

At the same time, the study highlights important limitations associated with e-learning-

based writing instruction. While automated feedback tools proved useful for addressing 

surface-level linguistic errors, they were less effective in supporting higher-order discourse 

features such as genre awareness and pragmatic appropriateness. This underscores the 

necessity of combining technological affordances with explicit linguistic instruction and 

meaningful teacher guidance. 

From a pedagogical standpoint, the findings suggest that e-learning platforms are most 

effective when integrated into a balanced instructional framework that prioritizes discourse-

level development and learner reflection.  Rather than replacing traditional instruction, 

digital platforms should be viewed as complementary tools that enhance opportunities for 

practice, revision, and interaction. 

In conclusion, the study contributes to ongoing discussions in applied linguistics and 

digital writing pedagogy by emphasizing the importance of aligning technological 

innovation with sound linguistic principles. Future research may further explore 

longitudinal effects, learner–teacher interaction patterns, and genre-specific writing 
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development within e-learning environments to deepen our understanding of effective 

digital writing instruction. 
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